“YHUTEIb IOBMHEH BONOJITH YCHOK MOBOIO i iT ananizom.
FymanicTHunuit migxig sijxzuauae AOMIHAHTIY pPOJh COLIYMY Y JIKOJICHKIH
TOBEJIiHIL | CBOIMH NPHHLMMAMH 1POroJIOYC:
-NOBAry 10 IHANRINA (yueHD, BYRTEND, CTYAEHT);
-MPOBC/ICHHS POOIT Y Napax i NCBENMUKHX rpynax;
-Camopeanizallito y Upoleci RUBYCHHS 1HO3CMHO] MOBH. ' .
Komrexcnuii  1ipxin BUXOAUTh 13 HOBMX BHHAXOJIB Y AOCHUIKEHH]
3ACBOCNHS NEPILOI MOBH, UIO BM3HAKITH 111 [IPOLCCH (3aCBOEHHS PIAHOT i iH03eMIO]
MOB) CLOpIANCHIMU. Bi IpyHTyeTbCS Ha 3acaiax:
~Iie00XiAHOCT HiepeBary aylioBanus i CHPHAHSTTA 1A CITYX Ha NOMaTKOROMY
£TaN! BUBYCHHS MOBH; ‘
“BUBUCHHA TIPABUI NOTPIGHC, Alle IIC 33 PaxyHOK BUMYLLIEHOIO CULIKY BAHHS;
“BUUPABICHHA HOMMIOK HC 000B’A3KOBE, FONOBHE, 1110 YUCHb PO3yMiE i HOro
PO3YMIIOTH; ]
-AKIMIO BYUTENL HC € HOCIEM MOBHM, BiH 30008 sS3anuii BUKODHCTOBYBATH
ayaio~ i Bigcomarepianu. o
Hapemi, komynikatusnuii nijxin, ancopbyroun JOCBII aHTPOUOIIHIBICTIB T2
COLIANIBHOT TCHXOMOTiT # NIHIRICTHKY, BBaKAE MOBY HCPIU 34 BCE CUCTEMOK)
Komyuikailii. Sk Gasosi, ioro 3aCa/IH HABCEMO TaKi:
-MeTa HABYAHHS - CTIUIKY BAHHS;
-3MICT HABYAIS — SIK CEMAITHUHI [TO1S1TA, TaK | cycniabHi GyHKLIT
-YHRI UPAILOIOTH Y rPyNax, Mapax, CUTyaTHRIO TpaHCHOPMYIOUH CBOT 3HAHHS
ab0 0OMIHIOIUHCL, UMM,
“BUMTEIb, MO-NEPUIC, NMORMHEH 3A0XOYYBATH YHHIB 1 TiilbkH, 10-ApyIc
BHTIPABJIATH 110MHJIKH;
“YUHMTEIb TIOBHICH BINLHO BOJIOJITH MOBOKO, KA BUBYAECTHCS.
3asnaunmo, w0 nepwi YOTHPH 11ijX0aM OyayioThes Ha peakuii. oo
NONEPEHIX MiAXONIB, TOAL K YOTHPH OCTAHHIX PO3BUBAIOTECA B OJUH NEPIOA vacy |
AOHOBHIOKThL OJIHE ONHOTO, MAKOYH CHINbHI PUCH:
MOB2 - Ile KepoBaHa Jiif, ClIPAMOBAHA Ha TTI3HAHHS;
BHBHEHHS MOBH — 11e MPOIEC caMopeanizalii y Mojchkux BIJIHOCHHAX;
MOBa BUBYAETLCS APHPO,IHO;
MeTa MOBH — KOMYHIKalLlisl. o
Mu NpoaHasizyBajin MOBHOLEHTPUYHI MaxXoan (aymiosiHTBin
CTPYKTYpanisM TOIIO), AKi NMOBHHHI 3aTOBOIBLHATH noTpebu yuHiB y upaktii
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BiniGpanux, CTHIL30BaHUY CTPYKTYD ¥ BIpasax, cokycoBanux na dopmi. Ienyiors
1 TCAONCHTPUYHI niaxonn (KOMyHiKaTUBHui], TyMaHiCTHYHN, d)yHKinOHaﬂbHHﬁ),
KL HANAOTE  yumsiv MOXIIHBICTb  BHUBYATH 1] cami - crpykTypu yepes
bynxuionansamit acnexr. €, Hapewri, npouecyaishi ntijaxoau, ski IPYyNyOThCs
HABKOJI0 mpollecy HaBuanyg (1ipamuii, KOMIUJIEKCHHM), siki 3MYWUYIOTh yuHs Opartu
YYacTh y BITKpUIHX SHAYYIIUX B3AEMOMIAX, 10B s3aHUX i3 MOBHHMH 3aBNANHAMH.
ARanis  jiaxponiunoro ACHCKYY  PO3BUTKY CyvacHux TIXOMIB 110 BUBYeHHS
IHO3CMHOT MOBH ACKPABO CBIAYUTH, 110 icHylo9a nanitpa miaxoais, METOAIB it
IHHOBAUHMX Texnonoriit Gyna ninrororana NOUepeaRIMK 3yCHsigmy TEOPETHKIR |
NMPAKTHKIB NGBYAHHS MOBY. Pirnonnanosicrs lIPH3BENA 1O ekmCcKTHIMY, T06TO m0
BIGOPY sikicko BATOMUX ¢ltleMeHTIB 13 KOXKiIOrO METOJY | 1X 0enHaHks Y HAYKOBUX
MPAUAX | NPAKTHYHIN fisthiocr.
Jiteparypa:

I.Richards ). C.. & Rodgers T. 8. Approaches & methods in language
teaching. New York: Cambridge University Press, 1997, __ 171p.

2.Hagsosnokosa 1[I Ennuxnonenis HEBATOTIYHUX TeXHOTOME Ta iHROBAatif /
H.IT. Hasosiokosa. — X. : Ocniosa, 2009,

3.0cBithi rextonorii - HaBy.-MeTo). noci6. / Q.M. Hexora, A3, Kikrenxo.
OM. Jlwbaperka ra i, s [3a pen. O.M. Iixoru]. - K. A.CK.. 2004.

4.1lum6an O.M. IpoekTHa TEXHOIOTIS, KPUTHYTE MUCHeHHs | 'POMA/ISHCbKa
QCBITA B npoucce BHBYCHHS aHIIACHKOT MOBY / (). M. Lnmban, O.B. Tarno. - X. -
OcHoBa, 2008.

S.armer J. The Practice of English Language Teaching / J. Harmer. —
lL.ondon,1991.

T. b. Macioga
Hayionanonui mexuiymnyg; yuieepcumem Yipainu « KITl

WHAT DO WE NEED TO TEACH ABOUT VOCABULARY?

The acquisition of vocabulary is probably the most critica component of
successful language learning. However, it is always difficult for English teachers 10
determine what exactly they should introduce their students to since there arc a lot of
things to learn about cach piece of vocabulary (meaning, spoken & written forny.
vollocations, connotations, grammatical behavior, etc.) [McCarthy, 2007]

When an English teacher decides it is worth spending time on o owond
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question arises: What features of the word should be focused on? There are two
possible answers to this question, depending upon whether the word is to be learned
only for receptive usc (listening or reading) or for both receptive and productive use
(listening, speaking, reading and writing).

Knowing a word for one’s receptive, or passive, vocabulary involves being
able to recognize it when it is heard (What does it sound like?) or when it is seen
(What does it look like?). This includes being able to distinguish it from words with
similar form and being able to judge if the word form sounds right or looks right.

Receptive knowledge of a word also involves having an expectation of what
grammatical pattern the word will occur in. For example, knowing the verb
“suggest” involves the cxpectation that this word will be followed by an object
(noun or gerund), or sometimes by an object clause. Knowing the noun “money”
involves the expectation that it will not occur in the plural form, and so on.

Another thing to consider is the collocation of a word, that is the company i
keeps. Knowing a word certainly involves having some expectation of the words
that 1t will collocate with. The word “sunm”, for example, collocates with
“disposition” and “days”, while the word “rainy” collocates only with “days”.

To know a worg also means to know whether it is frequently occurring word
or not {e.g. “teacker” is a frequent word, but “educator” or “tutor” are appropriate
only in certain contexts). The list ol register restraints, which affect the
appropriateness of a word, also include whether the word is old-fashioned (e.g.
buaker’s dozen), limited to American, rather than British usage (e.g. haggage), more
suitable for spoken English than written English (e.g. to read one’s lips), colloquia!
or formal rather than neutral (e.g. cf. fan, admirer, worshipper), impolite, (e.g. a fat
man), limited to children’s speech or Lo speech to children (e.g. kiddie), etc.

Finally, knowing a word includes being able to recall its meaning whenever
you encounter it again. In other words, you need to be able to see which shade of
meaning is most suitable for the context it occurs in. In addition, knowing the
meaning of a word may include being able to make various associations with othe:
related words. This involves being aware of differences in meanings between similal
words (e.g. to get, to receive, to acquire, to obtain, etc); seeing variations in the
degree expressed (e.g. offen, usually, occasionally, sometimes) and grouping word:.
around a central point (e.g. heat: the sun, Fahrenheit scale, to melt, ho
temperature, etc). By looking at the vocabulary from such viewpoints students can
deepen their understanding and improve access to the vocabulary that they have met
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before in other contexts [ Nation, 1990].

Productive knowledge of a word includes receptive knowledge and extends it.
It involves knowing how to pronounce the word, how to writc and spell it, how to
usc It i correct grammatical patterns along with the words it usually collocates with.
It also involves not using the word too often if it is typically a low-frequency word,
and using it in suitable situations. It involves using the word to stand for the meaning
it represents and being able to think of suitable substitutes for the word, if there are
any.

The table below is organized so, that four general classification criteria of
word features are presented as subsections which are divided into two parts, one

dealing with receptive knowledge (R), and the other dealing with productive
knowledge (P).

[ Form SP()I:(; - I Wh‘aitvdoes thei\/‘v_(‘)rﬁd?omgg?“(i)-—fﬁi
L How is the v;ordgr‘()EW N
Written T What docs the word look like? (R)
— o Tlow is the word written and spelled? (P)
Position TGrammaticail" | In what patterns does the word ocour?. (R)
; patterns [y gt B

A W= o
k Collocations | What words or Lypes of words can be expected before
,‘ and afier the word? (R)

|

|

| oroerewerer®®
I [ | What words or types of words must we use with this
! { t word? (P)
B

e

‘unction | Frequency How common is the word? b(rR)

o girrﬂ_()w‘ofbléﬂghou]d the word be used? (P)
Appmpriatenemere would we expect lo meet this word? (R)

| Where can this word be used? (P)

Meaning Concep? What does the word mean? (R)

What word should be uscd to express this meaning? (P}

Associations What other words does this word make us think of? (ﬁ)

LWhat other words could we use instead of this one? “,,,)

The long-term objective of teaching voéal:;ﬁ_lé{&v'is‘t(;iéWsitﬁFehtgitg
continue learning new English words outside of class, Indeed, they have access 1o
vast resources in the Internet, namely a variety of authentic texts in the World Wide
Web and the wealth of information about word characteristics in online dictionarics
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and language corpora. If trained how to use these resources, students can exploit
them most effectively and become more independent in their learning.
References:
1. McCarthy, M. J. (2007). Teaching Vocabulary: Lessons from the Corpus,
Lessons for the Classroom. — Cambridge: Cambridge University Press.
2. Nation, 1. S. P. (1990). Teaching and learning vocabulary. - Heinle &

Heinle Publishers, a division of Wadsworth, Inc.
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DISTANCE EDUCATION

Distance education, or distance learning, is a term used to describe an
cducation that is reccived at an offsite location. This is a process lo create and
provide access to lcarning when the source of information and the learners are
separated by time and distance. Rather than attending courses in person, teachers
and students may communicate at times of their own choosing by exchanging
printed or clectronic media, or through technology that allows them to communicate
in real time and through other online ways. Distance education courses that require a
physical on-site presence for any reason including the taking of examinations is
considered to be a hybrid or blended course of study. This emerging technology is
becoming widely used in universitics and institutions around the globe. With the
recent trend of technological advance, distance learning is becoming more
recognized for its potential in providing individualized attention and communication
with students internationally.

The types of available technologics used in distance education are divided inio

two groups: synchronous and asynchronous. Synchronous technology is a mode of

online delivery where all participants are "present” at the same time requiring
timetable to be organized. Students enrolled in synchronous courses arc generally
required to log on to their computer during a set time at least once a week. It means
that students carotled in synchronous courses are generally required to log on to
their computer during a sct time at least once a week. Web Conferencing is an
example of synchronous technology also it may include multimedia components
such as group chats, web seminars, video conferencing, and phone call-ins

Generally, synchronous iearning works best for students who can schedule set davs
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and times for their studies. It is often preferred by those who like structured courses
heavy on student interaction,

Asynchronous technology is a mode of online delivery where participants
access course matcrials on their own schedule. Teacher and the pupils interact in
different places and during different times. Students enrolled in asynchronous
courses are able to complete their work whenever they please. Asynchronous
distance learning often relies on technology such as message boards, email, pre-

recorded video lectures, mp3s, and traditiona} mail correspondence.
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MOTIVATION MAINTENANCE STRATEGIES IN ESP

Attempts to understand the nature of foreign language learners’ motivation
have taken varied and changing forms through the years, as evidenced by
psychological, cducational and psycholinguistic research. Researchers have
investigatcd what motivation is, what role motivation plays in foreign language
learning, and more recently, how teachers can stimulate and sustain motivation in
foreign language learners.

In an ESP setting the teacher’s eternal question, “How can I motivate my
students?” entails a serics of other questions concerning the particular language
learning situation: What sort of goals do students work toward? What is the
language environment within which the student is learning? What is the social and
cultural environment within which the student is or will be using the language?
What is the student’s individua learning style? How can the teacher intervenc in the
learning process to facilitate language acquisition? How may positive attitudes be
promoted? How can motivation be maintained throughout the ESP course?

The answers 1o these questions vary from country to country, and from
situation to situation; it is necessary, therefore, to take into account sociological as
well as psychological considerations in order to assess the bearing of motivational
variables in ESP sctting and on ESP students. For example, in Ukraine most ESP
students do not have to be awakened to the usefulness of knowing English; they arc
motivated instrumenlally toward the language. However, the rational understanding,
that English is a means of communication in their job-related activities may not he
accompanied by an equally positive emotional attitude toward the language
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