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Working with students at the university we encounter certain difficulties with 

teaching for freshmen and senior students or postgraduates. Needless to say, we 

can’t treat the same way those students who were schoolchildren only yesterday 

and undergraduates with work experience and particular goals for the future. 

The purpose of the current thesis is to study different approaches to teaching 

adults at the ESL class.  

The term andragogy refers to adult education. It can be considered an 

equivalent to the term pedagogy. Andragogy in Greek means the man-leading 

while pedagogy means child-leading.  However, it should be noticed that the term 

andragogy was originally used by a German educator Alexander Kapp in 1833 [4]. 

Another outstanding educator who made a great contribution to adult 

education was Malcolm Shepherd Knowles. He not only popularized the concept 

of andragogy but also developed the theory applied to adult learning. According 

to M. Knowles andragogy is the art and science of adult learning [3]. In 

1984 Knowles suggested 5 four critical assumptions about the characteristics of 

adult learners: 

1. Self-concept: During the process of maturation, a person moves from 

dependency toward increasing self-directedness, but at different rates for different 

people and in different dimensions of life.  

2. Experience (including mistakes) provides the basis for the learning 

activities. 

3. Readiness to learn: Adults are most interested in learning subjects that 

have immediate relevance and impact to their job or personal life. 



4. Readiness to learn. Adult learning is problem-centered rather than 

content-oriented [2].  

5. Motivation to learn: The motivation of an adult learner depends 

exclusively on the personal goals and inner incentives.  

As noted by Knowles, a key concept of andragogy is that adults need to know 

why they need to learn what they are learning [1]; in other words, what is the 

relevance of the learning experience?  

As people grow and develop they accumulate an increasing reservoir of 

experience that becomes an increasingly rich resource for learning – for themselves 

and for others. Furthermore, people attach more meaning to learning they gain 

from experience than those they acquire passively. Accordingly, the primary 

techniques in education are experiential ones: laboratory experiments, discussion, 

problem-solving cases, field experiences, etc.  

About the same time that Knowles introduced andragogy, self-directed 

learning appeared as another model to help distinguish adult learners from 

children. Knowles indicate that self-directed learning is one of the key assumptions 

of adult learning. Being self-directed signifies that adult students can and should be 

allowed to participate in evaluating their learning needs, planning and 

implementing the learning activities, and evaluating those experiences [3, p. 115]. 

If we talk about classroom activity it is particularly important to make a 

productive working environment. There are five criteria suggested by 

Dr. R. J. Woldkowski for making a learning activity “an irresistible invitation to 

learn” [1]: 

1. Safe.  There is little risk of learners suffering any form of personal 

embarrassment. 

2. Successful.  There is some form of acknowledgement, consequence, or 

product that shows that the learners are effective or, at the very least, that their 

effort is a worthwhile investment that is connected to making progress. 

3. Interesting.  The learning activity has some parts that are novel, 

engaging, challenging, or stimulating. 



4. Personally endorsed.  Learners are encouraged to make choices that 

significantly affect the learning experience. 

5. Personally relevant.  The instructor uses learners’ concerns, interests, 

or prior experiences to create elements of the learning activity or develops the 

activity in concert with the learners [5, pp. 220-221]. 

The above mentioned criteria are useful for any classroom activities, 

especially for teaching the ESL (English as a Second Language) course. Studying 

the language implies creativeness, cooperation with a teacher and other learners, 

participation in role-plays and public performances at the conferences. As a result, 

it is very important to make students feel comfortable and relaxed in order to 

increase their productivity. 

Thus, the key idea of andragogy is based on self-orientation and self-learning. 

Teachers always have to remember that senior students have their own inner goals 

and motivation; they have the right to decide what they want to learn and what they 

need to learn. The new material can’t be imposed on students. The teacher should 

explain the purposes of the proposed classroom activities and the possible obtained 

results.     
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